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Abstract 
Some believe that America English is the best while other scholar says no. To what degree can we say 

that this grammar or sentence is wrong? Isn’t when it does not convey his message or isn’t when the 

receiver does not comprehend? This study was carried out to determine the level of difficulties one may 

encounter in English Language during the process of production especially in the area of grammatical 

structures. Some believe that Language teaching and learning, mother tongue interference and transfer, 

interlanguage, and so on, contributed to difficulties one may see in his/her LI to L2 during 

communication. Interactions with the teachers and pupils were conducted with the researcher and errors 

were discovered. 
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Introduction 
Language acquisition does not take place at one time but through stages. The learner constructs a system 

of abstract linguistic rules, which underlies comprehension, and production of the target language; this 

system is equivalent neither to L2 nor to L1 and referred to as interlanguage. At each stage, the learner 

modifies his/her interlanguage by adding rules, deleting rules, or restructuring the whole system. Such 

modifications are based on the learners’ errors; and if the utterance is grammatical, there will be no 

need for any modification. Certain errors belong to beginning stages while others are found in other 

stages. Many errors produced by beginners are not found in the interlanguage of advanced learners, 

which means that learners need more time for certain features to master; a fact that reflects their stage 

of development in their interlanguage. These stages in intralingual study include: 

InterLanguage 

The notion of competence is the central issue in language teaching and learning, especially in the light 

of error analysis. Learning theorists and language teachers want to know the answers to certain 

questions. What does the learners knows? Can we measure or define this knowledge? In some respect, 

error analysis can answer these questions. 

One who is exposed to a particular language makes errors. Anything he/she speaks before he attains 

proficiency is called interlanguage (IL). It refers to the systematic knowledge of an L2 which is 

independent of both the learner’s L1 and the target language. Nemser (1974) refers to it as the 

approximate system, and Corder (1967:283) sees it as the idiosyncratic dialect or transitional 

competence. Selinker (1974:35-41) identifies the following as the central components of the learner’s 

interlanguage. (i)Language transfer (ii)Transfer of training (iii)Strategies of second language 

communication (iv)Strategies of second language learning and (v)Over generalization of target 

language (TL) linguistic material. 

Each of the analysis’s prediction of errors or shape of TL utterances  should be associated with 

one or more of these or other processes. Selinker goes further to state that performance situations that 

are relevant to interlingual identifications are: (A). Utterances in the learner’s  native language (NL) 
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produced by the learner; (B). Inter language (IL) utterances produced by the learner; and (C) Target 

language (TL) utterances produced by native speakers  of that TL. 

For Nwankwo, (2008) and Ottanes, (1979) learning and communication strategies as well as over –

generalization are in relation to learner and target language-induced errors. Proponents of the inter 

language concept feel there is need for viewing the learner’s competence as having many sources, i.e. 

the native language, the target language and the learner’s unique grammar which contains the various 

rules that apparently stem from neither the native nor the target language. 

 

Language Teaching and Learning 

Universally, language serves as a means of communication, therefore, enough attention has been given 

to teaching and learning of languages, especially, English language as a second language for primary 

school pupils. 

Teaching, according to Oxford Advanced Learners Dictionary, (6th edition), is a Process of giving 

somebody information about a particular subject; process of helping somebody to learn something. 

According to the same dictionary, learning is knowledge obtained by study. 

Taking our line from the above definition, we can infer that language teaching and learning involves 

providing information about a language to someone so that the person meant study it or learn it. The 

person who provides the information is designated language teacher while the recipient of this act is a 

learner, specifically, L2 learner. 

Learning can be seen as activity or process of gaining knowledge or skills by studying, practicing, being 

taught or experiencing something: the activity of someone who learns. According to 2012 Merrian-

Webster, Incorporated, English for language learners gave the above definition. 

  

        The array of learned behaviour include discrimination learning where a subject learns to 

respond to a limited range of sensory characteristics, such as a particular shade of coloration, 

habituation learning- the cessation of responses to repeated stimulation, concept formation- the 

process of sorting experiences according to related features, problem solving perceptual 

learning- the effects of past experience on sensory perceptions, and psychomotor learning- the 

development of neuromuscular patterns in responses to sensory signals. Association, 

conditioning, imitation, insight and imprinting represent other types of learning. The above 

types of learning came from 2012 encyclopedia Britannica, Inc. 

  

Mackey (1965:110), points out that “there is a big difference between learning an item and learning 

items in a language, this involve knowing the forms and meaning of the items and how the items are 

used”. 

  

Littlewood (1984) recognizes that “forcing learning into conformity to a fixed pattern of behaviour 

determined by the teacher, it could inhibit language learning. He makes this argument from the point of 

view that teacher input is not at all the same as learner intake” 

  

Crystal (1987) confirms that “difficulties in second language learning depend on the sound; the learner 

of a L2 has to combine to form words and sentences in the grammar of the language”. 

  

Bright (1992) reports that “teaching is associated with applied linguistics. According to him, in the early 

20th century, language teaching was done on the definition of what was to be actual process of learning. 

The method used was particularity grammar/translation, second language acquisition research should 

have the general effect of shifting the emphasis in pedagogy from teaching to learning”. 
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Difficulties in learning English language as a second language. 

Language teaching practice often assumed that most of the difficulties that learners face in the study of 

English are a consequence of the degree to which their native language differs from English (a 

contrastive analysis approach). A native speaker of Awgu dialects of Igbo may face many more 

difficulties than a native speaker of River State, because Rivers State is closely related to English, 

whereas Awgu speakers of Igbo is not. This may be true for anyone of thy mother tongue (also called 

first language, normally abbreviated L1) setting out to learn any other language (called a target language, 

second language or L2).  

Language learners often produce errors of syntax and pronunciation thought to result from the influence 

of their L1, such as mapping its grammatical patterns in appropriately onto the L2, pronouncing certain 

sounds incorrectly or with difficulty, and confusing items of vocabulary known as false friend. This 

type of difficulty can occur in Chinese speakers learning English than German learning English. 

German will learn English faster than Chinese. This is known as L1 transfer or “language interference 

or mother tongue interference”, which we discussed below. However, these transfer effects are typically  

stronger for beginner’s language production, and second language acquisition (LSA) research has 

highlighted many errors which cannot be attributed to the L1, as they are attested in learners of many 

language backgrounds (for example, failure to apply third person present singular-s to verbs, as in “he 

make”). 

Some students may have very different cultural perceptions in the classroom as far as learning a second 

language is concerned. Also, cultural differences in communication styles and preferences are 

significant.  

 

Pronunciation  

English contains a number of sounds and sound distinctions not present in some other languages. 

Speaker’s languages without these sounds may have problems both with hearing and with pronouncing 

them. For example; 

 The interdentals, /Ɵ/ and /ð/ (both written as ‘the’) are relatively rare in other languages. 

  

 Grammatically, native speakers of Awgu dialects have difficulty distinguishing   /r/ and /L/. 

 Native speakers of those schools selected for this work and even native speakers of Spanish, 

Arabic, Korean, Japanese and Tagalog have difficulty distinguishing [b] and [v]. 

Languages may also differ in syllable structure; English allows for a cluster of up to three consonants 

before the vowel and five after it (for example, straw, desks, glimpsed, sixths).  

 

Grammar 

Tense, aspect, and mood – English has a relatively large number of tense- aspect-mood forms with 

some quite subtle differences, such as the difference between the simple past “I ate” and the present 

perfect “I have eaten”. Progressive and perfect progressive forms add complexity. 

 Auxiliaries- learners of English tend to find it difficulty to manipulate the various ways in 

which English uses auxiliary verbs. These include negation (for example, he hasn’t been 

drinking). Inversion with the subject to form a question (for example, has he been drinking?), 

short answers (for example, Yes, he has). And tag questions (has he?). A further complication 

is that the dummy auxiliary verb ‘do, does, did is added to fulfill these functions in the simple 

present and simple past, but not for the verb “to be”. 

  

 Modal verbs- English also have a significant number of modal auxiliary verbs which each have 

a number of uses. These verbs convey a special tense or mood such as of obligation, necessity, 

ability, probability, permission, possibility, prohibition, intention etc; these include: must, can, 

have to has to, need to, will, shall ought to, will have to, may, might. All these modal verbs or 

modals take past or future inflection, that is, they do not have past or future tense. For example; 

“I am make a nice cup of tea for you”. (Can: ability). It may rain today. (May: possibility). They 

have to take an umbrella as it is raining outside. (Have to: compulsion) etc, for example, the 

opposite of “you must be here at eight O’clock (obligation) is usually “you don’t have to be 
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here at eight O’clock (lack of obligation, choice), while “must’’ in ‘you must not drink the 

water” (prohibition) has a different meaning from “must” in you must not be a native speaker” 

(deduction). This complexity takes considerable work for most English language learners to 

master. 

  

 Idiomatic Usage- English is reputed to have a relatively high degree of idiomatic usage. For 

example, the use of constructions as “try to learn”, “help learn”, and “avoid learning” pose 

difficulty for learners. Another example is the idiomatic distinction between “make” and “do”, 

“make a favour”. 

  

 Articles- English has an appreciable number of articles, including “the” (the definite article) 

and “a, an” (the indefinite article). At times English nouns can or indeed must be used without 

an article; this is called the zero articles. Some of the differences between definite, indefinite 

and zero article are fairly easy to learn, but others are not, particularly since a learner’s of native 

language may lack articles or use them in different ways than English does. Although the 

information conveyed by articles is rarely essential for communication, English uses them 

frequently (several times in the average sentence), so that they require some effort from the 

learner. 

  

Vocabulary  

 Phrasal verbs- Phrasal verbs (also known as multiple-word verbs) in English can cause 

difficulties for many learners because they have several meanings and different syntactic patterns. 

There are also a number of phrasal verb differences between American and British English. 

 Prepositions- The correct use of prepositions in the English language frequently creates 

confusion and can turn out to be quite a frustrating earning experience for ESL/EFL learners. For 

example, the preposition “on” (rely on, put on, fall on), “of” (think of, because of, in the vicinity 

of), “at” (turn at, meet at, start at), “in” (listen in, turn in, step in) “up” (make up, give up, look 

up, turn up, get up) are used in so many different ways and contexts, it is very difficult to 

remember the extract meaning for each one. When translating back to the ESL learners’ 

respective L1, a particular preposition’s translation may be correct in one context, but when using 

the preposition in another context, the meaning is sometimes quite different. 

 Word derivation- Word derivation in English requires a lot of rote learning. For example, an 

adjective can be negated by using the prefix in- (for example, inappropriate), un-(for example, 

unable), dis- (for example, dishonest), or a- (for example, a moral), or through the use of one of 

a myriad related but rarer prefixes, all modified versions of the first four. 

 

Mother tongue interference and transfer  

Extensive research has already been done on the concept of mother tongue transfer and interference on 

the English language or L2.  

Dulay et al (1982) define interference as the automatic transfer, due to habit, of the structure of the first 

language onto the surface of the target language. 

Lott (1983:256) defines interference as “errors in the learner’s use of the foreign that can be traced back 

to the mother tongue”. 

Ellis (1997:51) refers to interference as “transfer”, which he says is “the influence that the learner’s L1 

exerts over the acquisition of L2. He argues that transfer is governed by learner’s perceptions about what 

is transferable and by their stage of development in L2..  

It appears to be much more difficult for a child to learn a second language (that is English language) 

whose mother tongue is Igbo. Typically, a person learns a second language partly in terms of the first 

language (Carroll, 1964, Albert and Obler, 1978 and Larson-freeman and Long, 1991). 
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Beebe (1988) suggests that in learning a second language, L2 responses are grafted on to L2 responses, 

both are made to a common set of meaning responses. 

Carroll (1964) argues that the circumstances of learning a second language are like those of a mother 

tongue. Sometimes there are interferences and occasionally responses from one language system will 

intrude into speech in the other language. It appears that learning is most successful when the situations 

in which the two languages (L2 and L1) are learned, are kept as distinct as possible (Faerch and Kasper, 

1983). 

Beardsmore (1982) suggest that many of the difficulties a second language learner has with the 

phonology, vocabulary and grammar of L2 are due to the interference of habits from L1. The formal 

elements of L1 are used within the context of L2, resulting in errors in L2 is different. The relationship 

between the two languages must then be considered. Albert and Obler (1978) claimed that people show 

more lexical interference on similar items. So, it may follow that language with more similar structures 

(for example, English and Igbo or English and French) are more susceptible to mutual interference than 

languages with fever similar structures/features (for example, English and Japanese). On the other hand, 

we might also expect more learning difficulties and thus more likelihood of performance at those points 

in L2 which are more distant from L1, as the learner would find it difficult to learn and understand 

completely new and different usage.  

Hence, the learner would resort to L1 structures for help (Selinker, 1971:40; Dulay et al, 1982; Blum-

Kulka and Levenston, 1983; Faerch and Kasper, 1983, Bialystok, 1990 and Dordick, 1996). 

But Wilkins observes: 

                       “When learning a foreign language an individual already 

                         knows his mother tongue, and it is this which he attempts 

                         to transfer. The transfer may prove to be justified because  

                         the structure of the two languages is similar-in that 

                         case we  get ‘positive transfer’ or ‘facilitation’-or it may  

                         prove unjustified because the structure of the two languages 

                        are different in that case we get “negative transfer” 

                        or “interference” (Wilkins, 1972:199). 

Language learning is all about taking risks and rising to the challenge. Teaching 

English as a second language presents some difficulties, one of which is mother 

tongue interference (MTI), especially pronunciation and transliteration. 

The most noticeable hurdle our face is MTI. Mother language therefore, is defined as the language 

which a group of people considered to inhabitants of an area acquired in the early years and which 

eventually becomes their natural instrument of thoughts and communication. 

 

Causes /Sources of Second Language Errors 

There is a distinction between teaching and learning. What the teacher teaches is not always what the 

learner’s learn. This problem arises not because of teacher’s attention to the teaching; though this may 

be the reason, but it is always the case, students have different ways of learning the material that is 

presented to them and in the process, errors may occur. Errors may occur as a result of one or more or 

a combination of the following: 

Interference 

Adebisi (2006:78) opines that the notion of mother tongue interference as a main contributor to error in 

the learner’s use of a foreign language is related strongly to the behaviorists’ notion of language 

learning-which is that language learning is a matter of habit formation. One set of language habit could 

interfere with the formation of another. All the second language learners’ errors are related to the 

systems of his mother tongue. These are ascribed to interference from the habits of the mother tongue. 
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Weinreich (1968:78) defines interference as “those instances of deviation from the norms of either 

language, which occur in the speech of bilinguals as a result of their familiarity with more than one 

language, i.e. as a result of languages in contact…” 

 (Dulay and Burt, 1974). He goes further to state that when both speakers are bilingual, interference 

becomes rampant in both directions; when one speaker is monolingual and the other bilingual, 

interference in the however, can be seen not as old habits but that the learner is investigating the system 

of the new language. There is no hard and fast rule for dealing with LI interference errors. The teacher 

should patiently re-teach a given structure a student had learned wrongly and given the learners the 

chance of using the solution in an appropriate situation. Interference is an unconscious activity (George, 

1972). 

 The implication here is that the learner’s possession of this native language is facilitative and that errors 

are not to be regarded as signs of inhibition, but simply as evidence of his strategies of learning. The 

contrastive approach states that interference is due to unfamiliarity with L2, i.e. to the learner not having 

learned the target pattern and is manifested in the language he learns. Lado (1957:58-59) states it thus: 

    We know from the observation of many cases  

    that the grammatical structure of the native language  

    tends to be transferred to the foreign language …we  

    have the major sources of difficulty… Those structures  

    that are different will be difficult.  

Other sources of errors in an ELS situation were summarized be Selinker (1974: 222) as: 

1. Over-generalization of the target language rules: speakers of many languages could produce a 

sentence such as: 

i. What did he intended to do?” Here, the past tense morpheme-ed is extended to the 

environment in which, to the learner, it could logically apply, but just does not. This is a 

false assumption based on knowledge of the target language  

ii. Transfer of training: A learner’s interlanguage may be due to the transfer of training; text 

books and the teachers’ handing of the target language. A student who gets confused about 

the use of he/she for instance, may be because all the text book drills and the teacher’s 

examinations are always done with be instead of using both. Another cause or error is the 

tendency on the part of the learners to reduce the target language to a simpler system. 

According to Jain (1969) as stated by Selinker (1974:40), the results of this strategy are 

manifested at all levels of syntax in the interlanguage of Indian speakers of English. For 

example, if the learner has adopted the strategy that all verbs are either transitive or 

intransitive, he may produce inter language forms such as: 

2. I am felling thirty. 

3. Don’t worry, I’m bearing you. 

For Fatunsin (2004:134) are carelessness is often related to lack of motivation; per harps the materials 

or the style of presentation do not suit them. Norrish (1983:12-24) suggests that a good way of reducing 

careless errors in written work is to get the students to check each other’s work. They should be involved 

in active search for errors. 

Other sources of errors can be spelling pronunciations, mistranslation from the target language to the 

mother tongue and vice versa. Translating word for word of idiomatic expressions in the learner’s first 

language can produce classic howlers’ (Norrish, 1983; and Onyemachi; 2004). A child falls back to the 

language he is familiar with in order to communicate. 

For Norrish (1983:12-42), errors may be as a result of: 

 Choice of teaching materials, 

 Teaching points being presented in a certain order, 
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 Ordering of the examples of the language, 

 The practice work accompanying the examples, or  

 The learner’s processing of these materials. 

 

For instance, a language learnt early may be over used by the students. According to Corder (1973:283), 

language is a system with all the parts being interconnected, therefore, nothing can be ‘fully learned’ 

until all the parts are fully learned. The teacher’s role is to allow his students to learn the rule systems 

of the target language by presenting them with sentences which exemplify the rules so as to develop a 

competence in the language as a whole.  

All the sources of errors mentioned by Norrish are all part of activities associated with the teaching 

process. They are all within the teacher’s control except the last one which is the learner’s processing 

of materials. Corder (1973:283) notes: “The last factor is not within the teacher’s control nor yet within 

the student’s own control, and has been classified as part of human psychology by one writer”. Norrish 

goes further to refer to this as “personal factor” involving the student’s mind. This boarders on the 

abilities of the student, whether it is good or he is distracted, which can lead to unnecessary mistakes.  

Corder calls this ‘redundant’, as clearly different from an error which arises especially from the 

language-learning activity (i.e. the inherent error which may be a necessary part of learning a language). 

French (1049:22-23) on his own part identifies three sources of errors and they are: 

i. Vocabulary errors due to not knowing or misjudging the meaning of a word (e.g. 

this letter is upset down); 

ii. Correct patterns used incorrectly (e.g. it is time for going); and 

iii. The case of logic or common sense in deciding upon a word or pattern in the 

language he is learning on the basis of a pattern existing in his mother tongue, in 

which case “this solution to his doubt is strengthened by his vernacular stage”. 

In a ESL situation, the learner is often affected by these factors from a very early age. By the time the 

pupil gets to secondary school many of these common errors have been so reinforced by uncorrected 

repetition that they have become very strong language habits which persistently resists the secondary 

school teacher’s attempt at remedial teaching. This is the process of fossilization. Fossilizable linguistic 

phenomena are defined by Selinker (1974:36) as: 

 Linguistic items, rules, and subsystems which speakers  

 of a particular target language will tend tom keep in 

 their interlanguage relative to a particular target  

 language, no matter what the age of the learner or 

 amount of explanation and instruction he receives  

 in the target language. 

All well know errors are among such fossilizable structures. 

  

Summary and Conclusion 
From the above discussions, teaching and learning of English Language needs complete attention and 

the learners must be focused while the teachers must attain a certain level of proficiency in his/her L1 

or L2 speaking, writing, and spelling especially in the area of phonetics. 

 

References 
Albert, M.L. & Obler, L.K. 1978, The BilingualBrain: Neuropsychological and    

NeurolinguisticAspects of Bilingualism, Academic press, New York. 

Aboderin, Y, 1985. Writing practice and writing needs of Nigerian  secondary student: A survey. 

Journal of teacher education, vol. 1  (2) pp 332-333. 

Adebisi, S. A. 2006. Concept of language, human thought and communication. In Nworgwugwu C. 

(ed.) Humanities and its culture, p. 147. Enugu: Freefabag. 



Journal of Chinese & African Studies (JOCAS), Vol. 3 No. 1, 2022 (ISSN: 2782-7879) 

 

91 
 

Adegbite, A 2003. The psycholinguistics of English language in Nigeria. Ibadan: Kraft Books. 

Agbedo, A 2000. An introductory to general linguistic. Nsukka: ACE. 

Ajao, T.A. 1994. Problems and prospects of teaching Yoruba to Nigerian non-native learners of the 

language. Gobaru journal of education p, vol. pp 32-33. 

Ajayi, D.A. 1998. Sifting errors from variations in Nigeria English. In Ayodele, S.O. (ed.) JOLALT vol. 

1 pp 86-87. 

Anagbogu, P.N., Mba, M. E. and Eme, C.A. 2010. Introduction to linguistics. Awka: J.F.C. 

Ayodele, S. O. 1998. Achieving better performance in SSCE comprehension and summary writing. In 

Ayodele, S.O. (ed.) JOLALT vol. 1 pp 1-2. 

Bamgbose, A. 1970. Mother tongue in education: the West African experience. Paris: UNESCO.   

Barry. R.T. 1978. Introduction to linguistics. New York: Regents. 

Bialystok, E. 1990, Communication Strategies: A Psychological Analysis of Second Language 

Use,Basil Blackwell, Oxford. 

Blum-Kulka, S. & Levenston, E.A. 1983, ‘Universals of lexical simplification’ in Strategies in 

Interlanguage Communication, eds. C. Faerch and G. Kasper, Longman, London. 

Bepo, D. 2005. How many Nigerian languages do we have? A paper presented at the 2nd national 

conference of school of languages, FCE, Abeokuta. 

Beardsmore, H.B. 1982, Bilingualism: BasicPrinciples, Tieto, Avon. 

Beebe, L.M. (ed.) 1988, Issues in Second LanguageAcquisition: Multiple Perspectives, 

Newbury,London. 

Burt, M. K. 1975. Error analysis in adult EFL classroom. TESOL Quarterly 9:1 pp 102-103. 

Carroll, J.B. 1964, Language and Thought, Prentice-Hall, Englewood Cliffs. 

Chastain, K. 1990. Characteristics of garded and ungraded compositions.  

 The modern language journal, 74,pp 10-14. 

Corder, S.P. 1967. The significance of learner’s errors. International review applied linguistics 5, 

pp.161-170. 

Corder, S.P. 1974. Error analysis: perspectives on second language acquisition. London: Longman 

Group Ltd. 

Corder, S.P. 1971. Error analysis, interlanguage and second language acquisition language teaching 

linguistics abstract 8:4. 

Corder, S.P. 1973. Introduction to applied linguistics. 

 Middlesser: Penguim. 

Denga, O.I. 1988. Education and social psychology for schools. Calabar: Rapid  Education. 

Dechert, H.W. 1983, ‘How a story is done in a second language’ in Strategies in Interlanguage 

Communication, eds. C. Faerch and G. Kasper, Longman, London. 

Dulay, H.C., Burt, M.K. 1982. Second language acquisition. Rowley: Newbury  House. 

Dulay, H., Burt, M. & Krashen, S. 1982, Language Two, Oxford University Press, New York. 

Durojaiye, S. 1970. An analysis of the errors made in English essays of fifty  Western Nigerian 

grammar school pupils. Unplublished M.Ed. Thesis,  UNN, Nsukka. 

Ellis, R. 1984, Classroom Second Language Development: a study of classroom interaction 

andlanguage acquisition, Pergamon Press, Oxford.  

Ellis, R. 1997, Second Language Acquisition, Oxford University Press, Oxford. 

Essien, O. 1984. National development, language and language policy in  Nigeria. A lead paper 

presented at the 16th annual conference of  linguistics association of Nigeria, Aba July, 

13th 1984. 

Eyisi, J. 2004. Common errors in the use of English. Onitsha: Africana  Publishers. 

Fatunsin, S. A. 2004. Grammatical errors in English usage by the  Nigerian undergraduates: challenges 

and prospects. JOSLS 2,2 pp 134-136. 

Faerch, C. & Kasper, G. 1983, ‘Plans and strategies inforeign language communication’, in Strategies 

in Interlanguage Communication, ed. C. Faerch and G.Kasper, Longman, London. 

Federal Republic of Nigeria 2005. National policy on education. Abuja:   Federal \ministry of 

Education Publication. 

Ferris, D.R. (1995). Can advanced ESL students be taught to correction in l2  writing classes: A 

response? Journal of second language writing 8,pp  

 1-10. 

 



Journal of Chinese & African Studies (JOCAS), Vol. 3 No. 1, 2022 (ISSN: 2782-7879) 

 

92 
 

Ferris, D. and Roberts, B. 2001. Error feedback in l2 writing  classes.  How explicit does it need to 

be? Journal of second language writing 10,  161-      184. 

Finocchiaro, M. 1973. The foreign language learners: a guide for  teachers.  New York: Regards. 

Folarin, A.B. 1981. A practical linguistic framework for error analysis in the  written English of 

Nigerian students. Unpublished PhD  Dissertation.  University of Ibadan. 

French, F.G. 1949. Common errors in language: Insights from English. Rowley,  Mass: Nwebury 

House.  

Fries, C. C. 1945. Teaching and learning: English as a foreign language.  London: Ann Arbor. 

George, H.V. 1972. Common Error in Language Teaching: Insight from  English. Rowley Newbury 

Hosue. 

Gimpson, A.C. 1980. An introduction to the pronunciation of English. U.S.A.:  ELSB and Edward 

Arnold. 

Hattum, W.R, 1979. An introduction to linguistics. New York Harbour. 

Hendrickson, J. 1984. Error analysis and error correction in language  teaching. Singapore: Seameo 

Reginal Language Centre. 

Hornby, A., Gatenby, E. 1971. Advanced learner’s dictionary of current  English. London: O.U.P. 

Ibiowotisi, R.I. 1998. Learning Yoruba l2  in higher institutions: problems and  prospects. In A. F. 

Obi-Okoye, (ed.) Book of reading. Onitsha: West Solomon. 

Ifeagwazi, P. A. 2008. Error analysis of Igbo written composition. In  Okebalama, C.N. (ed.) 

Journal of language and literary studies, (1) pp 1-3. 

Iyale, A. 2002. Reconstructing past history of Nigeria through language:  Implications for national 

development. Journal of school of education pp  48-49. 

Jain, T.C. 1969. Guided course in English composition. Language teaching 24:2 pp 68-67. 

James, A.R. 1980. Dialect and English language teaching. In David, E. (ed.) English language teaching 

journal, 30 (3) pp 45-47. 

Johnson, S. 1972. Problems in studying the communicative effect of learner’s  errors: Studies in 

second language acquisition 1:1 41-52. 

Lado, R. 1957. Linguistics across Cultures. Michigan. 

Lalande, J. 1982. Reducing composition Errors: An experiment. The modern  language journal, 

66, 140-149. 

Larsen-Freeman, D. and Long, M. 1991. An introduction to second language  acquisition 

research. New York: Longman. 

Larson-Freeman, D. & Long, M.H. 1991, An Introduction to Second Language Acquisition Research, 

Longman, New York. 

Lim, H. 1978. Analysis in TESL: A classification scheme from ESL learners’ writing errors. Malawi: 

Association for Education. 

Lott, D.1983, Analysing and counteracting interference errors, ELT Journal, vol.37/3, pp 256- 261. 

Muriel, R.K 1986. Language learning. New York: Longman. 

Nemser, W. 1974. Approximate systems of foreign language learners. In C. R.  Jack, (ed.) Error 

analysis: Perspectives on second language acquisition.  London: Longman.   

Norrish, J. 1983. Language learners and their errors. London: Macmillan. 

Nwankwo, U. 2008. The concept of errors in second language learning. In A, F.  Obi-Okoye, (ed.) An 

introduction to applied English linguistics: From  theory to practice. Enugu: Frefabag 

Investment. 

Obi-Okoye,  A.  F. 2008  An introduction to applied English linguistics: From  theory to practice. 

Enugu: Frefabag Investment. 

   Olaofe, I.A. 1982. A sector analysis based contrastive study of English and Yoruba verbal systems 

with teaching implications. P.H.D. Dissertation. Abu: Zaria.  

Omojuwa, R.A. 1979. Marked and use of errors in learners’ writing. In  Ubahakwe, E (ed.) The 

teaching of English studies. Ibadan: U.P.L. 

Ottanes, F.T. 1979. Contrastive analysis and recent concerns in language  teaching in J.C. Richards 

(ed.) Application of linguistics in teaching.  Singapore: Relisimeo Reginal Language 

Centre. 

Okafor, J. N. 2008. Error analysis of Igbo written composition in secondary  schools in Onitsha. 

M.A. Thesis submitted to the Department of  Linguistics, University of Nigeria, Nsukka. 



Journal of Chinese & African Studies (JOCAS), Vol. 3 No. 1, 2022 (ISSN: 2782-7879) 

 

93 
 

Okoye, I. E. 1989. Error analysis in written Igbo composition of secondary  students in Anambra 

State. Unpublished M.A. Thesis, UNN. 

Olaoye, A.A. 2005. Promoting empowerment through language studies in the  21st century. A key 

note address presented on 2nd annual conference of  school of languages, F.C.E., 

Abeokuta 23rd July, 2005. 

Olaoye, A.A. 1998. Introduction to sociolinguistics. Kaduna: Mafolayomi. 

Onyemachi, B. S. 2004. Error analysis of the spelling of selected “Esi” learner  of English language. 

JOSLS, vol. 2, 2 pp 144-145. 

Orisawayi, D. 1987. Sentence patterns in the written English of freshmen in  Nigerian colleges of 

education: an investigation. Unpublished PhD  Dissertation, O.A.U., Ile-Ife. 

Otite, O. 1979. An introduction to sociology. Ibadan: Heinemann. 

Patt, H.Y. 1980. Linguistics studies. London Macimillan  

Richards, J.C. 1974 Error analysis: perspective on second language acquisition.  London: Longman. 

Richards, J.C. 1973. Error analysis and second language strategies: Focus on  the learner. Rowley: 

Newbury House. 

Richards, J.C. 1971. A Non- contrastive approach to error analysis. In J.C.  Richards (ed.) Error 

analysis: Perspective on second language  acquisition. Pp. 172-188, London: Longman. 

Robb, T., Roes, S. and Shortreed, I. 1986. Salience of feedback on error and its  effect on EFL 

writing quality. TESOL Quarterly, 20, pp 83-91.  

Rober, J. P. 1988. Contrastive and error analysis. London: Longman. 

Ruiz-Funes, M. 2001. Task representation in foreign language reading -to- write.   Foreign language 

annuals 34, 226-234. 

Sanusi, A. 1998. Semantics errors in written composition of Yoruba students in  secondary schools in 

Ilorin. Ph.D dissertation, University of Ilorin. 

Scott, V. 1996. Rethinking foreign language writing. Boston. Heinlein. 

Seligar, H. 1988, ‘Psycholinguistic Issues in Second Language Acquisition’ in Issues in Second 

Language Acquisition: Multiple Perspectives, ed. L.M. Beebe, 

Newbury, London. 

Selinker, L. 1971, ‘The psychologically relevant data of second language learning’ in The Psychology 

of Second Language Learning, ed. P. Pimsleur and T. Quinn, Cambridge University Press, 

London. 

Selinker, L. 1974. Interlanguage. In Jack C.R (ed.) Error analysis: Perspectives  on second language 

acquisition. London: Longman. 

Semke, H. 1984. The effect of the red pen. Foreign language annuals. 17, pp  195-202.  

Struck, W. 1970. Element of style. New York: Macmillan. 

Terry, R. 1989. Teaching and evaluating writing as a communicative skill.  London Longman. 

Ubahakwe, E. 1979. The teaching of English studies. Ibadan: U.P.L. 

Unoh, S.O. 1982. Evaluation of written communication at college university  level: a pilot study. 

In Unoh, S.O. (ed.) Topical issues in  communication arts. Lagos: Macmillan. 

Wardhaugh, R. 1990. The contrastive analysis hypothesis. TESOL Quarterly,  4.2, pp 123-30. 

Webster, B. 1989. Webster’s new encyclopedia dictionary. America: germany  Boles. 

Weinreich, U. 1968. Language in contact: findings and problems. Monton: The  Hague. 

Wilson, E, 1972. Language. New York: Harcourt Brace. 

Yates, R. and Kenkel, J. 2002. Responding to sentence-level errors in writing.  Journal of second 

language writing, pp 11, 29-47. 

Zamel, R. 1983. The composing processes of advanced ESL students: Six case studies. TESOL 

Quarterly, 17, 165-187. 

Oxford Advanced Learners Dictionary, (6th edition) 

2012 Merrian-Webster, Incorporated, English for language learners 

Retrieved on 12-01-2024 http://en.wikipedia.org/w/index.php?title = English as a foreign or second 

language  and oldid = 523405999. 

International Education Journal Vol. 1, 1999 http://iej.cjb.net22 and English teacher vol. xxv October 

1996. 

By Kazmath, October 2010/7 pages (1,558 words)/ 1396 views or 

bttp://www.studymode.com/essays/mother-tongue-Interference-in-English-448343.html.     

http://en.wikipedia.org/w/index.php?title
http://iej.cjb.net22/

